
Parkwood Primary Skills Progression  

Year 5 and Year 6 

Year 5 Expected Year 6 Expected  
 *End of KS2 expectations set by the DfE 

Prerequisite  

If a child’s writing isn’t showing 
accurate use of the skills below they 

cannot be given ‘Year 5’ Expected and 

should be assessed as WTS (working 

towards), unless their writing is so 

poor that they need to be assessed at 

a Year 4 level or below. 

 
Working Towards 

• Consistent use of tense  

• Capital letters 

• Full stops 

• Question marks 

• Exclamation marks 
• Commas for lists 

• Use apostrophes for contractions  

• Use apostrophes for singular 

possession  

• Use apostrophes for plural 

possession 

• Begin to use coordinating (BOA) 
and subordinating (I SAW A 

WABUB) conjunctions 

• Spell common homophones: your, 

you’re, our/are 

• Use paragraphs (TiP ToP) 

• Write legibly (can be read) 
• Use commas after fronted 

adverbials  

• Spell most words from the Year 

3/4 spelling list 

Working Towards 

• Write for a range of purposes (inform, 
persuade, instruct and entertain) 

• Use paragraphs to organise ideas 

• Describe settings and characters in narratives  

• Use simple devices to structure writing e.g. 

heading, sub-headings and bullet points as 

appropriate for the text type.  

• Capital letters 
• Full stops 

• Question marks 

• Exclamation marks 

• Commas for lists 

• Commas after fronted adverbials showing 

when, where, how or how often) 
• Consistent use of tense  

• Use apostrophes for contractions  

• Use apostrophes for singular possession 

• Spell most words from the Year 3/4 spelling list 

• Spell some words form the Year 5/6 spelling 

list. 

• Write legibly (can be read) 

Text 

• Use adverbs to build cohesion in a 

paragraph e.g. then, after that, 

suddenly, eventually etc. 

• Use adverbs to link ideas across 

paragraphs for time (later than 
day), place (at the foot of the 

mountain) and number (firstly) 

Text 

• Write for a range of purposes and audiences 

• Select language that shows good awareness of 

the reader 

• In narratives, describe setting 

• In narratives, describe character  
• In narratives, describe atmosphere 

• Integrate dialogue in narratives to convey 

character 

• Integrate dialogue in narratives to advance the 

action 

Sentence 

 

• Use relative clauses beginning with 

who, which, where, why, whose or 
that. 

• Use modal verbs to show degrees 

of possibility. 

 

Sentence 

• Use contractions effectively within dialogue 

where appropriate 

• Use passive verbs to affect how the information 
is presented e.g. the boy smashed the window 

vs the window was smashed by the boy 

• Use modal verbs to suggest degrees of 

possibility  



• Build cohesion by using coordinating 

conjunctions (BOA). 

• Build cohesion using subordinating conjunctions 

(I SAW A WABUB) 

• Build cohesion by using pronouns to avoid 

repetition 
• Build cohesion by using synonyms  

• Use verb tenses consistently throughout writing  

Punctuation 
• Use brackets for parenthesis  

• Use dashes for parenthesis  

• Use commas for parenthesis  

• Use commas to avoid ambiguity 

(confusion) 

Punctuation 
• Use inverted commas and other punctuation for 

direct speech 

• Use commas for subordinate clauses and 

parenthesis 

• Use commas for relative clauses 

• Use brackets to add extra information to 
sentences 

Spelling  

• Ending ‘ious’ (ambitious, infectious, 

curious) 
• Ending ‘cious’ (delicious, precious) 

• ‘cial’ and ‘tial’ (official, crucial, 

potential, essential) 

• ‘ant’ (brilliant, constant, distant) 

• ‘ance’ (brilliance, tolerance) 

• ‘ent’ and ‘ence’ (innocence, decent) 
• ‘able’ and ‘ible’ (reliable, terrible) 

• ‘ably’ and ‘ibly’ (reliably, terribly) 

• ‘able’ (changeable, manageable) 

• Words including ‘fer’ (referring, 

preferred, referee) 

• Silent letters (knight, wreath, 
knuckle) 

• ‘ie after c’ (science, ancient, 

species)  

• ‘ei’ sound (deceive, receive) 

• ‘ough’ (thought, bough, rough, 

tough) 

• Homophones (device, devise, 
practice, practise, aisle, isle) 

• Use a dictionary to check the 

spelling and meaning of words. 

• Use a thesaurus. 

• Spell some words on the Year 5/6 

spelling list correctly  

Spelling  

• Short vowel sound ‘y’ (system, physical, lyrics) 

• Prefix ‘over’ (overcoat, overslept, overpaid) 
• Use a dictionary to check the spelling of more 

ambitious vocabulary. 

• Spell most words on the Year 5/6 spelling list 

correctly. 

• Suffix ‘ful’ to change nouns to verbs (fearful, 

faithful, pitiful) 
• ‘ou’ or ‘ow’ e.g. shoulder, smoulder, mould, 

known, blown) 

• Soft c (certificate, celebrate, December) 

• Prefix ‘dis’, ‘un’, ‘over’ and ‘im’ (unsure, 

disappointed, overseas, impatient)  

• ‘ph’ (graph, phone, dolphin, sphere) 
• ‘acc’ letter string (accompany, accuse, access) 

• ‘ent’ and ‘ence’ (excellence, silence, difference) 

• ‘cial’ and ‘tial’ (influential, confidential, 

orrential) cial, crucial, potential, essential) 

• ‘ent’ and ‘ence’ (convenience, convenient) 

• ‘ably’ and ‘ibly’ (legibly, responsibly) 

• ‘er’, ‘or’ or ‘ar’ (computer, soldier, superior) 
 

Handwriting: 

• Write legibly and fluently  

 

Handwriting: 

• Write legibly and fluently with increasing speed 

Year 5 Greater Depth Year 6 Greater Depth  

Prerequisite  

A child’s writing should be showing 

competent use of all of the above 

before being assessed using the 

‘Greater Depth’ assessment criteria. 

Prerequisite 

A child’s writing should be showing competent use 

of all of the above before being assessed using the 

‘Greater Depth’ assessment criteria. 

• Edit and improve sentences based 

on generic feedback given from an 

adult e.g. can you vary your 

sentence structure in paragraph 

• Writing effectively for a range of audiences and 

purposes, selecting the best way to structure a 

text and drawing independently on reading for 

models of their own e.g. making use of imagery 



three (sentences could start with a 

fronted adverbial, one could 

include a relative clause, another 

could include a coordinating 

conjunction etc. 

• Make ambitious word choices for a 
greater or more precise impact on 

the reader. 

 

The boy trudged through the 

snowstorm towards the tower. 

 
The boy battled his way through the 

unforgiving snowstorm determined to 

reach the shelter the tower had to 

offer.  

 

• Use a range of punctuation for 

effect e.g. use an exclamation 
sentence with an exclamation mark 

at the end, ‘What a ludicrous idea! 

How preposterous! Why would the 

King even begin to think that his 

plan would work? 

• Spell most Year 5/6 spellings 
correctly. 

such as using effective and well -considered 

similes, metaphors, personification, alliteration 

and onomatopoeia. 

• Include characterisation through characters’ 

speech, actions, feelings, thoughts and physical 

description 
• Write in a way that shows a difference between 

the language of speech and writing. 

• Write using the appropriate register (use formal 

writing or informal writing to suit the audience 

and purpose of the text) 

• https://www.bbc.co.uk/bitesize/articles/zrdsy9q 
• Use semi-colons correctly  

• Use dashes correctly 

• Use colons correctly  

• Use hyphens correctly 

• Use ellipses 

• Use punctuation to avoid ambiguity enhance 

the meaning  
 

 

https://www.bbc.co.uk/bitesize/articles/zrdsy9q

